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Parents and Carers make a Real 

Difference to Learning at School

• To close the gap in reading achievement we must 
understand its causes more fully. One starting point is 
the recognition that the quality of children’s home 
experience matters even more than parental income. 
The extent to which parents become involved in their 
children’s education and are able to create a home 
environment that encourages learning and 
communicates high, yet reasonable, expectations for 
achievement and future careers, provides an even more 
accurate indicator of children’s future academic success. 
Of all school subjects, reading has been found to be 
most sensitive to parental influences. UKLA



Reading At Home
• One in five parents easily find the opportunity to read to their 

children, with the rest struggling to read to their children due to 
fatigue and busy lifestyles. 

• Of the parents that read to the children, 67% are mothers compared 
to just 17% of fathers.

• Parents are the most important reading role models for their children 
and young people. 



What kind of help at home?

• The review established that parental 

involvement has a significant positive 

effect on children’s achievement, and that 

the kind of involvement that makes the 

most difference is the conversations

parents have with their children at home.



Ofsted – Reading by 6 

Getting Them Reading Early
• Reading as a key indicator of school effectiveness.

• The diligent, concentrated and systematic teaching of 
phonics is central to the success of all the schools that 
achieve high reading standards in Key Stage 1. 

• Effective schools provide rich opportunities to talk and 
listen in a wide range of contexts. This contributes to 
developing their familiarity with books and stories and 
their knowledge of the meanings of words. There is a 
strong focus on developing the children’s capacity to 
listen, concentrate and discriminate between sounds. 



Early Education

www.early-education.org.uk

• Learning Together Series – The Road to Reading and Making Their 
Mark

The National Literacy Trust

www.literacy.org.uk

• Age appropriate book lists

Words For Life

www.wordsforlife.org.uk

• ‘I spy picture books’

Booktrust – Inspiring a love of books

• www.booktrust.org.uk

• Literacy events in your area

http://www.early-education.org.uk/
http://www.literacy.org.uk/
http://www.wordsforlife.org.uk/
http://www.booktrust.org.uk/


Phonics at a glance

phonics is

skills of
segmentation
and blending

knowledge of
the alphabetic

code
+



Terminology

Notes of Guidance page 18



Blending

• Merging the individual 

phonemes together to pronounce 

a word.

• To read unfamiliar words a child 

must recognise (sound out) each 

grapheme, not each letter, then 

merge the phonemes together to 

make a word.

Segmentation

• Hear and say the individual 

phonemes within words.

• In order to spell, children need to 

segment a word into its component 

phonemes and choose a grapheme 

to represent each phoneme. 

Oral blending:

Hearing a series of spoken sounds (phonemes) and merging them 

together to make a spoken word.  No text is used.

For example, When a teacher calls out ‘b-u-s’ or ‘c-r-ay-o-n, the 

children say ‘bus’ or ‘crayon.’

Terminology



Some definitions
Digraph:

Two letters, which make one phoneme.

A consonant digraph contains 2 consonants:

sh ck th ll

A vowel digraph contains at least one vowel:

ai ee ar oy

Trigraph:

Three letters, which make one phoneme.

igh dge

Split digraph:

A digraph in which the two letters are not adjacent – e.g. make



Teaching phonics - enunciation

• Teaching phonics 

requires a technical skill 

in enunciation.

• Phonemes should be 

articulated clearly and 

precisely.

mms://wm3.narrowstep.tv/url2/DFES/2804/articulation_of_phonemes_vowels_and_consonants_100k.wmv
mms://wm3.narrowstep.tv/url2/DFES/2804/articulation_of_phonemes_vowels_and_consonants_100k.wmv
http://www.standards.dfes.gov.uk/local/clld/las/phase_four.html
http://www.standards.dfes.gov.uk/local/clld/las/phase_four.html


Pronouncing Phonemes

a, b, c, d, e, f, g, h, I, j, k, l, 

m, n, o, p, q, r, s, t, u, v, w, x,

y, x, sh, th, ng, igh,



Phase 1

• speaking and listening activities;

• develop language structures;

• increase vocabulary; 

• developing phonological awareness; 

• improve ability to distinguish between 
sounds;

• become familiar with rhyme, rhythm and 
alliteration.

• Introduces blending & segmenting.

Typical duration: FS1 but continues throughout



Phase 1 has 7 Aspects

1. Environmental Sounds

2. Instrumental Sounds

3. Body Sounds

4. Rhythm and Rhyme

5. Alliteration

6. Voice Sounds

7. Oral Blend and Segment



More Technical Vocabulary!

• A tricky word is one which is not 

phonetically decodable at the phonics 

phase.

• A high frequency word is that which occurs 

most frequently in children’s literature – it 

could be decodable or not.



Phase 2

• Introduces the 19 grapheme-phoneme 
correspondences (GPCs)

• Segmenting and blending taught as 
reversible processes.

• As soon as children have a small number of 
grapheme/phoneme correspondences, 
blending  and segmenting can start. 
(/s/a/t/p/I/n/)

• ‘Tricky’ words

Typical duration: up to 6 weeks

mms://wm3.narrowstep.tv/url2/DFES/2804/practising_grapheme_recall_and_reading_cvc_words_256k.wmv
mms://wm3.narrowstep.tv/url2/DFES/2804/practising_grapheme_recall_and_reading_cvc_words_256k.wmv


Phase 3

• Introduces another 25 graphemes

• Most comprising two letters- sh, th, ch.

• Representation of each of the 44 GPCs

• Reading and spelling two syllable words 
and captions

Typical duration: Up to 12 weeks



Phase 4

• Consolidates knowledge of GPCs

• Introduces adjacent consonants

• No new GPCs

• cvcc ccvc reading & spelling

dog, black, flat, strip, chest

Typical duration:  4-6 weeks



Phase 5

• Introduces alternative graphemes for 

spelling 

• Introduces alternative pronunciations  for 

reading

• Developing automaticity

Throughout Year One

mean

bread

read

may

make

pain



Phase 6

• Increasing fluency and accuracy

• Past & present tense

• Use of prefix & suffixes

Throughout Year Two 
(although teaching of spelling 

continues well into KS2)

mms://wm3.narrowstep.tv/url2/DFES/2804/reading_phase6_256k.wmv
mms://wm3.narrowstep.tv/url2/DFES/2804/reading_phase6_256k.wmv


The Phonics Lesson



High-Frequency Words

• 100 common words that recur frequently in much 
written material (phase 2 to 5)

• Most are decodable

• End of Phase 2, 26 HF words are decodable; further 
12 by the end of Phase 3; further 6 by the end of 
Phase 4

• During Phase 5 children learn many more 
graphemes so more words become decodable

• Some of the ‘tricky’ words have been taught in 
earlier phases.

• 16 new ‘tricky’ words to be taught in Phase 5



Segmenting

WORD PHONEMES

shelf

dress

think

string

sprint

flick



WORD PHONEMES

shelf sh e l f

dress d r e ss

think th i n k

string s t r i ng

sprint s p r i n t

flick f l i ck

Segmenting



Sounds



Consonant phonemes and their more

usual graphemic representations

/b/ baby

/d/ dog

/f/ field, photo

/g/ game

/h/ hat

/j/ judge, giant, barge

/k/ cook, sock, Chris

/l/ lamb

/m/ monkey,comb

/n/ nut, knife, gnat

/p/ paper

/r/ rabbit, wrong

/s/ sun, mouse, city, science

/t/ tap

/v/ van

/w/ was

/wh/ where 

/y/ yes

/z/ zebra, please, is

/th/ then

/th/ thin

/ch/ chip, watch

/sh/ ship, mission, chef

/zh/ treasure,

/ng/ ring, 
Notes of Guidance page 23



Teaching alternative spelling for 

phonemes

vowels representative 
word 

vowels representative 
word 

/a/ cat /oo/ look, would, put 

/e/ peg, bread /ar/ cart, fast (regional) 

/i/ pig, wanted /ur/ burn, first, term, heard, 
work /o/ log, want /or/ torn, door, warn  

/u/ plug, love /au/ haul, law, call 

/ae/ pain, day, gate, 
station 

/er/ wooden, circus, sister 

/ee/ sweet, heat, thief, 
these 

/ow/ down, shout 

/ie/ tie, light, my, 
shine, mind 

/oi/ coin, boy 

/oe/ road, post, stole, 
toe 

/air/ stairs, bear, hare 

/ue/ moon, blue, grew, 
tune 

/ear/ fear, beer, here 

 

 

Notes of Guidance page 25



Spelling

• There are patterns or regularities that 

help to determine choices or narrow 

possibilities – for example for each vowel 

phoneme some digraphs and trigraphs 

are more frequently used before certain 

consonants than others

• Children need to explore these patterns     

through word investigations



Certain representations of a 

phoneme are

more likely in initial, medial and final

position in monosyllabic words

Reducing uncertainty



1. The best bets for representing 
/ae/ at the beginning and in the 
middle of a word are a-e and ai 
(make and rain)

2. The best bet for representing 
/ae/ at the end of a word is ay 
(hay)



Spelling rules - ‘ss’ at the end of a word

Double ‘ss’ appears at the end of a word when:

…a short vowel is in the middle of a one-syllable word.

a e i o u

mass mess miss moss fuss

lass dress kiss loss

grass Bess hiss boss

guess Ross

Jess toss

less

Tess

bus

gas yes this pus



Why has ‘think’ got a ‘k’ at the end and 

not ‘ck’ or ‘c’?

• ‘k’ sound is preceded by a consonant eg.

‘nk’, ‘sk’

• ‘ck’ is always preceded by a vowel

duck sock neck lock rock tick

kick peck rack sick clock shock

Spelling rules - ‘k’ at the end of a word



More things to do at home

• Practice the GPC with correct enunciation.

• Remember when to use tricky words – don’t even try to 
decode them.

• Have conversations about letters, words and spelling 
patterns.

• Use the correct terminology.

• Help children use their phonics is both reading and spelling.

• Remember it is a gentle road to accurate spelling not a race!

• Encourage children to use their phonics in their reading and 
writing.

• Don’t be afraid to point out repeated spelling errors so that 
habits don’t form. This is a balancing act with encouraging 
children to write and celebrating their efforts.

• Handwriting and phonics are brother and sister not the 
same thing – try not to let one distract you from the other.



Games and Activities

• Simon says – everybody /c/ /l/ /a/ /p/

• I spy – something beginning with, something 

ending with….

• Grapheme detectors

• Make collections of real objects and later 

pictures and words

• Treasure hunts with phonetically decodable 

clues

• Play phonic games and use phonic webistes


